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Every Child Matters / Every Child Achieves 
 
All students at Highfields should be able to enjoy a secure learning environment in which 
they feel safe, secure, confident and able to learn.  Positive behaviour that promotes 
courtesy, care, co-operation and consideration is expected from all members of the school 
community. 
 
We believe that everyone can succeed and for the school to be genuinely inclusive, high 
standards of behaviour are demanded.  This must be reflected in the ethos and atmosphere 
of the school and the actions and attitudes of its members.  To ensure the personal 
development and emotional health and well-being of all members of the school community, 
behaviour must be outstanding. 
 
 

Rights and Responsibilities Framework  
 
At Highfields we believe that: 
 

 Every student is important. 

 Every student can be successful. 

 We should never accept or provide second best. 

 All staff are important and should be respected. 

 Education should be enjoyable and challenging for students and rewarding and fulfilling 
for staff. 

 Students have a right to learn without distraction. 

 Students have a right to expect considerate and supportive behaviour from all staff and 
other students. 

 Staff have a right to expect students to behave in a considerate, co-operative and 
courteous manner. 

 Staff have a right to expect students to treat them with respect and to follow 
instructions. 

 

 
 
Rewards and Commendations 
 
Praising students and reinforcing when they have been successful and done something well 
is perhaps the most powerful behaviour management strategy of all.  The motivating impact 
of rewards should never be underestimated; the Elton Report suggested a ratio of 5:1 for 
the use of praise to sanction which we would support.  Students will experience a range of 
rewards and commendations at Highfields which will change and develop as they move 
through the school: 
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Verbal Praise: Possibly the reward of most value to students is the individual 
conversation with their tutor or class teacher about what they are 
doing well and what they could improve further.   

 
Written Praise: A fundamental part of the assessment process is the feedback on the 

students’ work which will help them know how well they are doing 
and how they can get better. 

 
Assemblies:  These are widely used throughout all years to celebrate outstanding 

work, progress and contribution to school life. 
  
 
Lower School - Commendations 
 
Commendations are most commonly given for an outstanding piece of work, a consistent 
and marked improvement in attitude or attainment but can be given for a whole range of 
positive behaviours such as: 
 

Good work in class    Helping other students in a lesson 
Good effort in class    Good progress 
Good group working    Good behaviour 
Good homework    Good contribution to class discussion 

 
Commendations will be awarded with a commendation sticker which will be collected in the 
students’ Commendation cards. 
 
 
Middle School – Star of the Week 
  
The Middle School rewards system is based on class teacher nominations for ‘Star of the 
Week’.  These are rewarded by a range of nominal, Highfields branded prizes and visits. 
 

 
Upper School  - School of Achievers 
 
The system in Upper School is strongly founded on the sharing of good news and positive 
comments from staff ‘Who’s getting it right?’ in assemblies and on the digital displays 
around school. This is reinforced through a ‘Golden Ticket’ and weekly raffle based on 
teacher nominations that are rewarded with iTunes vouchers of varying value.  There are 
also a number of meetings with the Headteacher and other members of the Senior 
Leadership Team to recognise the efforts of those students who are getting it right. Many 
would argue that the ultimate reward in Upper School is the final Moving On Celebration 
Assembly and the Leavers’ Prom. 
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Positive Strategies to influence Behaviour for Learning in the Classroom 
 
The teacher is the single most important individual in determining and influencing the 
atmosphere in their classroom.  Inappropriate behaviour can be significantly reduced by the 
right teacher attitude, behaviours and preparation.  Good behaviour management is about 
securing the co-operation of students rather than controlling students. The key to this is 
fairness and consistency, alongside careful planning and preparation.  We have a 
fundamental belief that good teaching engages students in their learning and promotes 
good behaviour. 
 
The following strategies are useful techniques in encouraging positive classroom behaviours 
within a supportive learning environment. 
 

Planning for good behaviour 

Strategies (Actions) Positive effects 

Be well prepared and plan carefully but also be 
prepared to be flexible if the lesson plan is not 
working 

You are teaching children, not just a subject 

Have a task ready for when the class arrive Settling, calming activity to engage and focus 
the class ON TASK 

Start lessons promptly  Ensures pace and positive start to the lesson 

Make objectives explicit and signpost the route 
through the lesson 

Students can follow the lesson clearly; know 
where they are going and what they will 
achieve.  Also useful for partnership with 
teaching assistants 

Have them in a seating plan – be mindful of 
individual learning needs 

Teacher in control, classroom is owned by the 
teacher, gives students structure, generates a 
common understanding 

Appropriate curriculum and appropriately 
planned work 

Allows students to access the work and to be 
productive and successful 

Variety of resources and learning styles Something for everyone 

Teaching to the needs of the child Builds student confidence  

Plan fun, interesting and challenging 3 part 
lessons 

Keeps students engaged  

Break the work up into manageable tasks Students do not feel out of their depth 

Take register part way through the lesson as 
students are working 

Saves disruption at the start of the lesson 

Learning environment – display expectations, 
rights, responsibilities and procedures 

Shares expectations for success 

Display students work in the classroom, on 
corridors 

Creates pride in their work, promotes positive 
self-esteem 

Get them to show and share what they have 
learnt 

Creates sense of achievement 

Plenary Students know what they have learnt and are 
ready for their next lesson 

Dismiss class in an orderly manner Shows teacher ownership of the classroom, also 
does next colleague a favour, manages 
corridors 
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Reinforce uniform expectations Creates sense of belonging and pride in the 
school 

Mark work frequently, using next steps marking Shows students you are interested and care 
about how they are doing and show them what 
they must do to make progress 

 

 

 

Positive teacher behaviours 

Strategies (Actions) Positive effects 

Meet and greet at the door – with a smile. 
Know students’ names 

Shows you care, positive prompt start to the 
lesson, manages the corridors 

Use evidential, genuine and meaningful praise Lets students know teacher expectations, 
motivates students, gives them pride and self 
belief, empowers students, creates a ‘can do’ 
culture 

Praise good behaviour, as well as academic 
success 

Encourages students to repeat the good 
behaviour 

Praise a nearby student who is modelling the 
required behaviour 

Shows student what is expected of them 

Regular use of rewards (stamps, stickers, 
commendations, letters) 

Motivates students, gives them self-belief 

‘Catch them being good’ Reinforces positive behaviours 

Use non-verbal communication e.g. eye contact 
and hand gestures 

Reduces risk of situation escalating 

Use the language of choice Gives students options and stops them feeling 
cornered 

Re-direct behaviour 
‘Maybe’ ‘and’ 

Accepts what the child says but re-directs them 
to the task 

Criticise the behaviour not the student/Give a 
rule reminder 

Depersonalises the situation 

Clear and consistent expectations and sanctions Students know where they stand 

Threatened sanctions must be enforced Students know where they stand 

Sanction should match the offence wherever 
possible 

Logical consequence of their actions 

Explain the reasons for any sanctions 
 

Students need to understand what they are 
doing wrong in order to put it right 

Inform parents of positive and negative 
classroom behaviours and sanctions 

Parental involvement is often the most 
powerful sanction we have 

Display positive body language, assertive but 
non-threatening   

Shows teacher is in control 

Move around the room/use physical proximity to 
students without invading personal space 

Shows teacher is in control 

Dress and act appropriately  Shows teacher is in charge 

Model behaviour; use the language/manners you 
would expect 

Students learn how to behave 

Listen to students’ concerns, be responsive and 
sensitive 

Shows students you care 

Accept that you are always learning and that 
things can always be done differently  

Shows students that learning is a continual 
process and models that behaviour for students  
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Use humour Creates a good working environment 

Smile and be cheerful and friendly Creates a good working environment, lets 
students know you want to be there 

Project a calm demeanour and disguise inner 
feelings 

Prevents students deliberately goading staff 
who they know will take things personally 

Repeat instruction/Broken record techniques – 
no more than 4 times  

Gives students chance to take responsibility 

Give students response time to follow 
instructions ‘In five seconds …’ 

Allows settling time 

Use ‘thank you’ instead of ‘please’ Expect conformity and compliance 

5 Ws: What did you do? What was wrong with it? 
Why? What could you do next time? What can I 
do to help? 

Focuses on behaviour not the person, 
demonstrates care with boundaries 

Double what questions: What are you doing? 
What should you be doing? 

Students choose to make the right choice 

‘Passing the stick’  Leave it to students to decide and take 
responsibility 

Tap desk, give instruction and walk away Stops power struggle, shows expectation of 
compliance 

Raise hand slightly in blocking gesture Stops student in their tracks 

Make positive comments as students exit the 
room 

Gives students self-belief and sense of 
achievement, makes them look forward to next 
lesson 

Treat each lesson as a fresh start, do not judge 
students on actions in a previous lesson 

Avoids students feeling persecuted 

 

 

 

 

 

 

 

 
You can be sent to ISOLATION if you disrupt the learning of others by:  

 
 
 
 

 

THREE STRIKES AND YOU’RE OUT  
Your name goes on the board.  “That’s a sign you have done something wrong.” 

  
Offend again and your name is underlined 

  

If you disrupt the lesson again you will be escorted to ISOLATION 
  

DON’T BE A LOSER.  DON’T STRIKE OUT. 

 

 

· REFUSING TO FOLLOW INSTRUCTIONS 
· QUESTIONING INSTRUCTIONS 
· SHOUTING OUT 
· USING INAPPROPRIATE LANGUAGE 

3 

2 

1 
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Behaviour Management Training 
 
We are committed to enhancing staff expertise in managing behaviour and to provide 
appropriate training for all staff in order to promote positive and consistent standards of 
behaviour throughout the school.  This will include: 
 

 Classroom teachers 

 Newly Qualified staff        

 Trainee teachers 

 Teaching & Learning Support Assistants 

 Technicians 

 Lunchtime supervisors 

 Inclusion Team 
 
Although we will, on occasion, use external providers, some of the most effective training 
will come through the sharing of good practice at individual, departmental, year and whole 
school level. The Deputy Headteacher (Achievement and Standards) will keep themselves up 
to date with current practice in behaviour management and disseminate this information as 
appropriate.  Staff who are experiencing particular issues with managing behaviour can 
receive further support and coaching from the AST team. Supply staff are issued with a 
Support pack detailing all relevant aspects of the school Behaviour Support strategies.  
 

 
Responding to poor behaviour 
 
 Use the Isolation/three strikes system. This is, of course, only one strategy you might 

use. 

 If you feel that the situation may get out of hand use the Emergency Assistance icon on 
your class register to request immediate support from a senior member of staff. 

 Apply sanctions as you feel necessary but be mindful that the main objective of this 
should be to change unacceptable behaviour and get the student back on track. 

 Consult your Head of Department about the particular student or group who are causing 
concern.  The Department is the first line of support with students who create 
difficulties in class.  The Head of Department will offer guidance about when to refer to 
others. 

 Consult with the Year Team, SENCO, the Inclusion Team or with any other key worker 
involved with the child. 

 In the event of a serious breach of discipline when a student directly refuses to follow 
your instruction; this should be brought to the attention of the Head of Department/ 
Head of Learning School /Head of School/ Year Manager as soon as possible. 
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Monitoring of student behaviour 
 

We use the SIMS system to provide a log of student behaviours.  This covers attendance and 
punctuality as well as any incidents the student may have been involved in and any contact 
that has been made with home.  This data is monitored by the Year Team and Inclusion 
Team.   

 
 

Sanctions 
 
There are 3 main purposes of using sanctions in school: 
 

 To show the perpetrator that their behaviour is unacceptable 

 To deter the student from repeating that behaviour 

 To show other students that the behaviour is unacceptable and will not be tolerated 
 
Sanctions should be used to encourage more positive behaviour and to prevent any 
inappropriate behaviour being repeated.  For this to happen sanctions need to be seen to be 
consistent, fair and relevant and the reason for any sanction should be clearly explained to 
the student.  The sanction should be carried out as soon as soon as possible and, where 
appropriate, parents informed. 
 
The following are the range of sanctions used at Highfields School: 
 
Detentions - Whole class and whole of break time detentions should not be used 
 

 Staff detentions given by subject teachers, support staff and form tutors. Staff are 
reminded that they should give at least 24 hours notice to both students and parents of 
a detention lasting more than 10 minutes at the end of school. This can be done through 
the Student Planner. The detention should last no longer than one hour. Normally when 
an individual detention is missed by a student it is then escalated to a Department 
detention. 

 Department detentions. If a department detention has been missed Heads of 
Departments should make all reasonable efforts to ensure that the student attends a re-
arranged detention. If this is not successful please consult with the Head of Learning 
School or the Year Team who will support you with this. 

 Head of School detention. This is generally imposed if a student has missed a 
Department detention that the Year Team have helped rearrange. 

 Year Team detentions. This may be for issues of uniform, lateness or for any matter 
related to the students’ involvement in that Year Team. 

 Lunchtime isolation detentions for inappropriate behaviour at break or lunchtime and 
in response to lunchtime staff requests. Liaise with the Year Team if you think this is 
appropriate. 

 Learning School isolation detentions. These are given to each student who has been 
isolated from a lesson. 
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 Headteacher detentions for more serious incidents. Headteacher Detentions should be 
decided in discussion with the Deputy Headteacher for Achievement and Standards.  

 Students should not be sent out of rooms and left unsupervised by the member of staff 
responsible for the class for more than a minute or so. Sending out may only be used as 
a “cooling off” period for a minute or two 

 Students should not be sent to the Year Office or anywhere else without prior 
arrangement. 

 
Reports  
 

 Department reports for concerns in specific subjects  

 Report (Form Tutor, Year Manager, Head of School) with specific targets 

 LINC report, with focussed targets 

 Reports to other members of the Inclusion Team 

 Attendance report and/or punctuality report (i.e. signature for each lesson) 

 Mentoring Report 
 
Contracts 
 

 Contracts, for use in specific circumstances.  Contracts may be Learning School, 
Department or Year based. There may be circumstances in which a parenting contract is 
helpful. 

 
Internal Exclusion 
 
Internal Exclusions are used to reinforce the impact of fixed term exclusions.  They are 
particularly used in cases that are judged to be: 
 

 Spur of the moment 

 Out of character/not part of a pattern of behaviour 

 With mitigating circumstances 

 Admitted and regretted 
 

  

Exclusion 
 
Fixed period exclusions 
 
A decision to exclude a student for a fixed period will be in response to serious breaches of 
the school’s Behaviour Policy, including persistent disruptive behaviour.  Only the 
Headteacher can exclude a student.  This will be after a thorough investigation and after 
careful consideration of the available evidence.  Reference will be made to school policies, 
student accounts, written records of staff and consultation with relevant post holders.  The 
standard of proof to be applied is the balance of probabilities and does not require the 
criminal standard of ‘beyond reasonable doubt’ to be applied. It is the responsibility of the 
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Deputy Headteacher for Achievement and Standards, in liaison with the Headteacher to 
ensure that all exclusions are fair and consistent. 
 
A student can be excluded for one or more fixed periods, which when aggregated, do not 
exceed a total of 45 school days in any one school year.  
 
Where it is clear that fixed period exclusions are not being effective in deterring poor 
behaviour, for example if they are being repeatedly imposed on a student in response to the 
same behaviour, alternative strategies will need to be considered. In exceptional 
circumstances – usually where further evidence has come to light – a fixed period exclusion 
may be extended, or converted to a permanent exclusion.  
 
Procedures following a fixed period exclusion 
 
During the first five days of a fixed period exclusion work must be sent home for the student 
to complete and arrangements made for the marking of that work. Parents of the excluded 
student have a legal obligation to ensure that the child is not present in a public place 
during normal school hours without reasonable justification. 
 
After the first five days of a fixed period exclusion, the school has a duty to arrange suitable 
full-time educational provision from and including the sixth school day of the exclusion.  In 
practice, the school will generally only exclude for a maximum of 5 days. 
 
A reintegration interview should be held with the student and their parent(s) / carer(s) on 
their return to school. This provides the opportunity to: 
  

 Emphasise the importance of parents working with the school to take joint responsibility 
for their child’s behaviour 

 Discuss how behaviour problems can be addressed 

 Explore any wider issues or circumstances that may be affecting the child’s behaviour 

 Agree on any reintegration strategies or measures to prevent further misbehaviour 
 

There is a legal requirement for this interview to take place for fixed period exclusions of six 
days or more (within 15 days of the exclusion ending) but it is good practice for this to 
happen for all exclusions.  
 
 
Permanent 
 
The decision to exclude a student permanently is only taken: 
 

 In response to serious breaches of the school’s Behaviour Policy 

 If allowing the student to remain in school would seriously harm the education or 
welfare of the student or others in school 
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Permanent exclusion will be considered for a student for: 
 

 Persistent and defiant misbehaviour 

 Persistent/serious bullying 

 Repeated use/possession of an illegal drug on school premises 
 
There will, however, be exceptional circumstances where, in the head teacher’s judgement, 
it is appropriate to permanently exclude a child for a first or ‘one off’ offence. These might 
include: 
 

 Serious actual or threatened violence against another student or a member of staff 

 Sexual abuse or assault 

 Supply of an illegal drug 

 Carrying an offensive weapon 
 
Where a criminal offence has taken place the school will liaise with the police to consider 
the appropriate course of action.   
 
The decision to exclude a child permanently is a serious one and is only taken where the 
basic facts are established on the balance of probabilities. It is usually the final step in a 
process of dealing with disciplinary offences following a wide range of other strategies 
which have been tried without success. It is an acknowledgement by the school that it has 
exhausted all available strategies for dealing with that child. 
 
Procedures following permanent exclusion 
 
The procedures are very similar in the initial stages of the exclusion but on the sixth day of 
the exclusion it is the Local Authority who are responsible for ensuring that suitable full-time 
education is provided. 
 
 
Procedures for review and appeal 
 
The Governing Body and Local Authority must be informed within one day of: 
 

 Permanent exclusions 

 Exclusions of more than five days 

 Exclusions that would result in a public examination being missed 
 
All exclusions are reported for monitoring purposes to the Governing Body and the Local 
Authority once a term. Exclusions are monitored and analysed to consider any 
overrepresentation of any particular groups. All permanent exclusions and exclusions of 
over 15 days in any one term must be reviewed by the Governing Body. Where the 
Governing Body upholds the Headteacher’s decision to exclude the LA must make 
arrangements for Independent Appeals Panels to hear appeals against permanent 
exclusions.   
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Reasons other than exclusion for removing a student from the school site 
 

 A student is accused of a serious criminal offence, which may have taken place outside 
of the school’s jurisdiction.  

 A student, for medical reasons, represents a serious risk to the health or safety of other 
students or school staff 

 A student needs to leave the school site for a short period of time to remedy breeches of 
the school’s rules on appearance or uniform 

 
 
Fair Access Protocol / Hard to Place status 
 
Highfields welcomes the Hard to Place protocols that are in place within Wolverhampton 
that ensure that students at risk of permanent exclusion are given the alternative of a 
‘managed move’ if appropriate. Where we accept ‘Hard to Place’ students there is always a 
planning meeting involving the Headteacher and other concerned parties to ensure that 
there is a likelihood of the move being successful. 
 

 
Intervention Strategies 
 
The decision to exclude is never taken lightly and permanent exclusion will only be used as a  
last resort after a range of other measures and interventions to improve the student’s 
behaviour have been used. We are committed to improving outcomes for all students and 
promoting equality of opportunity and as such those students whose behaviour is a barrier 
to learning can expect a wide range of support and guidance. 
 
Some of these measures include: 
 

 Engaging with parents 

 Changing teaching or form group 

 Discussion at the Inclusion Panel 

 Allocation of a key worker 

 Placing student on SEN Register  

 Referral to a Prospects Personal Adviser 

 Curriculum alternatives at KS4 

 Support in the LINC 

 Group work relevant to the student’s needs 

 Referral to the school counsellor 

 Assessment by the Educational Psychologist 

 Temporary or part-time placement in a PRU (Braybrook, Mid Point, Orchard) 

 Temporary or part-time placement with an outside provider e.g. Re-entry, Switch Project 

 Referral to a specific agency such as the Education Welfare Service,  Child and Family 
Services and Base 25 

 A managed move to another school with the consent of all parties concerned 
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Inclusion Team 
 

 The school recognises that the behaviour of students can reflect a combination of social, 
emotional and health issues and that as such a co-ordinated, multi-agency approach is 
sometimes necessary. In certain cases it will be necessary to raise a CAF to ensure that 
support for an individual student is properly co-ordinated. At the very least students at 
risk of exclusion will receive additional support through the Year Team and the Inclusion 
Team (Appendix 1) which is intended to:  
 

 Enable students to overcome barriers to learning  

 Improve students’ engagement, achievement and self-esteem 

 Increase students’ ability to take responsibility for themselves and to understand the 
implications of their actions 

 Develop students’ emotional, social and behavioural skills. This work is of course 
supported within the curriculum as we look to develop students’ Personal, Learning and 
Thinking Skills.  Subjects such as Citizenship Integrated Innovations will do this more 
than others.  

 Intensively support targeted students to succeed in mainstream schooling, both within 
classrooms and outside of them 

 Identify, evaluate and disseminate effective approaches, strategies and teaching and 
learning styles that can help individual students achieve 

 Support staff in managing challenging behaviour 

 Develop effective support programmes for parents/carers through the Extended Schools 
Parenting Support programme 

 
Full time in school      
 

 Learning Support Department     

 Student Welfare Manager 

 The LINC (Student Support Centre) 

 Year Managers 

 Academic and Guidance Managers 
 
Part time in school 
 

 Believe 2 Achieve Counselling Service 

 Educational Psychology Service 

 Educational Welfare Service 

 Counselling 

 Prospects Personal Advisor 
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As required 
 

 Off-site provision 

 Other specific agencies eg Base 25 

 Youth Offending Team 

 Social Services 

 Police 
 

 
Referral to the Inclusion Team 
 
The simplest route is to discuss your concern with the relevant Year Manager, Head of 
School or member of the Inclusion Team. You may be asked to complete a Referral Form 
where relevant. 
 
 

Taking Account of Individual Student Needs  
 
It is not possible for all staff to be aware of the individual needs of all students in such a 
large school. However, wherever possible, staff need to take into account available 
information when dealing with the behaviour of young people. This will refer particularly to 
students with SEN or disabilities but also applies to other ‘at risk’ groups. All relevant 
information will be available through Teaching and Learning Strategy sheets available both 
through SIMS and on the network.  In addition, staff may need to refer to the SENCO, 
named key worker or member of the Inclusion Team for a particular student for further 
information or support.  
 
There is a clear expectation that where information is available, particularly for a SEN 
student, it is acted upon by the class teacher.  
 
 

Student Behaviour Outside the Classroom 
 
All Staff have a responsibility to deal with any unacceptable behaviour which they encounter 
outside the classroom, anywhere on the school site.  Incidents which take place outside the 
classroom and need to be referred should be reported to the appropriate Year Team.  If it is 
a serious incident and the Year Team are unavailable, staff may refer the matter 
immediately to any member of SLMT or the Inclusion Team. 
 
Duty system 
 
There are a series of duty points for internal duties around school, manned by both teaching 
and non-teaching staff, which reflects the fact that good behaviour around school is the 
responsibility of the whole school community.  
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Behaviour outside school 
 
Students’ behaviour outside school remains subject to the Behaviour for Learning Policy. 
This may be: 
 

 On school business such as trips, fixtures or placements 

 In the immediate vicinity of the school or on a journey to or from school 

 If there is a clear link between the behaviour outside of school and maintaining good 
behaviour inside school  

 If student behaviour is bringing the school into disrepute in the local community 
 
Any concerns regarding student behaviour should be directed to the Heads of School who 
are also responsible for liaising with relevant external agencies. 
 
 

Confiscation of property 
 
Staff are within their rights to seize, retain and even dispose of certain items of student 
property if the aim is maintaining an environment conducive to learning, which safeguards 
the rights of all students to learn. These items may be ones that: 
 

 Pose a threat to others 

 Pose a Health and Safety risk 

 Pose a threat to good order for learning 

 Are against school uniform rules 

 Are counter to the ethos of the school 

 Are illegal 
 
While confiscation of a mobile phone is legitimate, if the phone needs to be effectively 
‘searched’ or if any other physical search is needed, a member of SLMT should be informed.  
This will still largely be restricted to the search of property such as bags and blazers, 
although students can be asked to turn out their pockets.  If a more intimate search is 
required the police or PCSOs will usually be involved.  The Violent Crime Reduction Act 2006 
does make it lawful for school staff to search for weapons without student consent. 
 
Confiscated items are expected to be safely stored, most likely, in the Year Office and 
returned to the student or their parent usually at the end of the session or school day.  
There is no set timescale in which property must be returned however.  The school may well 
decide not to return certain items if they are considered to be unlawful or hazardous in any 
way. 
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Use of reasonable force to control or restrain students  
 
It will only be in exceptional circumstances that staff should employ reasonable force to 
control or restrain students. Staff should always attempt to deal with the situation in other 
ways before using force or restraint.  Staff should never put themselves in a situation where 
they take unnecessary risks.  Staff should not, for example, deal with an older student or a 
physically large student, or more than one student if he or she believes they may be at risk 
of injury.  In those circumstances, they should always send for help. All members of the 
Inclusion Team have received restraint training although the focus should always be on 
attempting to de-escalate the situation. 

 
There are a wide variety of situations in which reasonable force may be appropriate, or 
necessary, to control or restrain a student.  These fall into three broad categories, which are 
to prevent students from: 
 

(a) committing a criminal offence 
(b) engaging in any behaviour prejudicial to maintaining good order and discipline at the 

school or amongst any of its students, whether that behaviour occurs in a classroom, 
during a teaching session or elsewhere.  

(c) where action is necessary in self-defence or where is an imminent risk of students 
injuring themselves or others / where there is a risk of or actual significant damage to 
property, including the student's own property. 

 
Reasonable force 
 

Staff who respond to students’ misbehaviour may only use reasonable force.  There is, 
however, no legal definition of “reasonable force”.  It will, therefore, always depend on all 
the circumstances of the case.  There are two relevant considerations: 
 
(a) The degree of force employed must be in proportion to the circumstance of the incident 

and the seriousness of the behaviour, or the consequences it is intended to prevent.  
Any force should always be the minimum needed to achieve the desired results. 

(b) Whether it is reasonable to use force and the degree of force that could be reasonably 
employed, might also depend on the age, understanding and gender of the student.   

 
Physical intervention can take several forms: 
 
(a)  Physically getting between students 
(b)  Blocking a student's path 
(c)  Holding 
(d)  Pushing 
(e)  Pulling 
(f)   Leading a student by the hand or arm 
(g)  Shepherding a student away by placing a hand in the centre of the back 
(h)  Using more restrictive holds in extreme circumstances 
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Reporting and recording incidents 
 

In the event of an incident in which reasonable force is used to control or restrain a student, 
a member of SLMT should be sent for at the earliest opportunity.  It is important that you 
write a detailed report of any occasion when force is used.  Staff may wish to take the 
advice of a “friend” or Professional Association representative.  It may help prevent any 
misunderstanding or misrepresentation of the incident.  All incidents will be recorded.  
 
Written reports should include: 
 
(a) The names of the students involved and where the incident took place. 
(b) The names of any other staff or students who witness the incident. 
(c) The reason why force was necessary. 
(d) How the incident started and progressed, including the student’s behaviour, what was 

said by each of the parties; the steps taken to diffuse or calm the situation; the degree of 
force used; how it was applied and for how long.  

(e) The student's response and the outcome of the incident. 
(f) Details of any injuries suffered by the student, any other student, a member of staff, or 

any damage to property. 
 
On receiving information about the use of force or restraint, the Headteacher or member of 
the Senior Leadership Team should collect as much evidence as possible and inform the 
parents of the student as soon as practical.  If another student has been injured, the Year 
Manager, Head of School, SLMT, or Headteacher, will inform the parents as soon as is 
practical.  In normal circumstances the Senior Manager will inform the Headteacher, so that 
appropriate referral can be made to the Local Authority and the Chair of Governors.  The 
Leadership Team have a responsibility to monitor the frequency and severity of incidents in 
which force is used and also to consider whether the behaviour of any particular students 
merits the need for an individual risk assessment.  
 
 

Complaints Procedure 
 

If a parent is unhappy with any aspect of this policy or its implementation they should 
contact the Deputy Headteacher for Achievement and Standards. If they would like to more 
formally complain about it, the initial point of contact for this is Mrs Mills, Personal Assistant 
to the Headteacher.  
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Communication and evaluation of this policy 
 

The Deputy Headteacher for Achievement and Standards, is ultimately responsible for all 
aspects of behaviour at school and for evaluating the impact of this policy. 
 
This policy and standards of behaviour in general are reviewed: 
 

 Every three years with Governors 

 Every term when considering the Behaviour and Attendance Report 

 Regularly as part of Student Voice to systematically gather student views on attitudes to 
learning, feeling safe and behaviour support systems. This may be in the form of School 
Council, focus groups or wider scale surveys such as the Health Related Behaviour 
Survey. 
 

The key principles of this policy are shared with stakeholders through: 
 

 Student Planner 

 Prospectus 

 Newsletters 

 Notice boards 

 Assemblies 

 Copies made available on request 

 On the school network 
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